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Independent Auditor’s Report 

To the Readers of Manurewa East School’s Financial Statements 

For the year ended 31 December 2025 

 

The Auditor-General is the auditor of Manurewa East School (the School). The Auditor-General has 

appointed me, Bonita Swanepoel, using the staff and resources of William Buck Audit (NZ) Limited, to carry 

out the audit of the financial statements of the School on pages 2 to 23, that comprise the statement of 

financial position as at 31 December 2025, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information. 

 

Opinion 

In our opinion the financial statements of the School:  

— present fairly, in all material respects: 

— its financial position as at 31 December 2025; and 

— its financial performance and cash flows for the year then ended; and 

— comply with generally accepted accounting practice in New Zealand in accordance with the Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime.   

 

Our audit was completed on 29 May 2026. This is the date at which our opinion is expressed. 

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report.  

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

audit opinion. 
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Responsibilities of the Board for the financial statements  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 

School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 

matters related to going concern and using the going concern basis of accounting, unless the Board intends 

to close or merge the School, or has no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

— We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 

that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 

misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 

collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

— We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the School’s internal control. 

— We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

— We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 

opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 

However, future events or conditions may cause the School to cease to continue as a going concern. 
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— We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in a 

manner that achieves fair presentation. 

— We assess the risk of material misstatement arising from the payroll system, which may still contain 

errors. As a result, we carried out procedures to minimise the risk of material errors arising from the 

system that, in our judgement, would likely influence readers’ overall understanding of the financial 

statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

 

Other information 

 

The Board is required to prepare an annual report which includes the annual financial statements and the 

audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 

Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. 

The Board is responsible for the other information that it presents alongside its annual financial statements. 

 

The other information obtained at the date of our audit report includes copies of the 2025 MES School 

Report, covering Achievement Data, Te Tiriti o Waitangi, Statement of compliance with employment policy, 

and Statement of Kiwisport funding. 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 

Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 

 

 

 

Bonita Swanepoel 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Auckland, New Zealand 
 



Our Leadership Team remains focused on raising school-wide achievement, with a particular emphasis on accelerating progress for Māori and junior learners. 
Structured approaches are now fully embedded across core learning areas — Little Learners Love Literacy and The Code for literacy, and Numicon for 
numeracy — to strengthen foundational skills and deepen conceptual understanding. Targeted morning workshops, regular data meetings, and ongoing PLD 
ensure teaching is evidence-informed and consistent across classrooms. Leadership walk-throughs, Curriculum Coordinator observations, and RTLB 
collaboration provide targeted coaching and intervention to improve practice and learner outcomes. Alongside this, strong pastoral care systems continue to 
support attendance, engagement, and overall learner wellbeing. 

Our achievement data is based on Overall Teacher Judgements (OTJs), triangulated from multiple sources of assessment and evidence to ensure accuracy 
and reliability. 

 

Achievement Data  
 2025 - Reading 

 

OTJ Reading 
Results 

‘25 MID Year 
% 

‘25 EOY Year 
% 

ALL 35.2 42.0 

Pasifika 43.2 44.6 

Māori 18.3 29.0 

Boys 35.4 44.1 

Girls 34.9 40.0 

Targets for 2025: 
75% of all students will make accelerated progress and achieve AT or 
ABOVE the expected curriculum level in reading. 
 
 

 

Year Levels ‘25 MID Year 
% 

‘25 EOY 
% 

Y1 9.0  15.3 

Y2 15.0 22.7 

Y3 34.0 34.6 

Y4 38.5 34.5 

Y5 51.6 59.2 

Y6 42.3 56.6 

Y7 34.0 50.0 

Y8 60.0 75.0 

 

Comparative Analysis of Achievement Data - Reading  

There is a clear improvement in overall reading achievement across most groups, with encouraging progress evident in the senior year levels. The overall 
trend indicates positive movement, particularly for Pasifika learners and boys. However, Māori achievement, while showing some improvement, remains 



significantly below target and requires urgent attention. The early years also continue to demonstrate limited progress, signalling the need for stronger 
foundational literacy support. 

Positives 
●​ Overall achievement improved by 6.8%, increasing from 35.2% at mid-year to 42.0% of students achieving At or Above expectations. 
●​ Pasifika learners showed steady growth, with a 1.4% increase (43.2% → 44.6%), maintaining the highest achievement rate across all groups 
●​ Māori learners made a 10.7% improvement (18.3% → 29.0%), reflecting some progress despite continued disparity. 
●​ Boys improved by 8.7% (35.4% → 44.1%), showing accelerated progress and narrowing the gender gap with girls, who increased by 5.1% (34.9% 

→ 40.0%). 
●​ Senior year levels show significant acceleration: 

Y5 +7.6% (51.6 → 59.2)​
Y6 +14.3% (42.3 → 56.6)​
Y7 +16.0% (34.0 → 50.0)​
Y8 +15.0% (60.0 → 75.0), meeting the 2025 target. 
Y3 and Y5  show substantial gains at key curriculum level stages. 

●​ The strong upward trend in Years 6–8 suggests that targeted interventions and structured literacy approaches are having a positive impact on 
comprehension and fluency. 

 
Concerns 

●​ Māori learners, despite a 10.7% gain, remain well below the 75% school target, requiring focused and culturally grounded intervention to accelerate 
progress. 

●​ Early years (Y1–Y3) continue to show slow growth in reading achievement: 
Y1 +6.3% (9.0 → 15.3)​
Y2 +7.7% (15.0 → 22.7)​
Y3 +0.6% (34.0 → 34.6)​
Y4 shows a decline of 4.0% (38.5 → 34.5), which is concerning given it is a critical transition year for reading fluency and comprehension. 

●​ Gender gap: while boys’ progress is encouraging, girls’ improvement is smaller (+5.1%), suggesting the need to maintain engagement and 
confidence for female readers. 

●​ Overall achievement remains below the expected curriculum level, with less than half of students currently At or Above, signalling a continued need 
for acceleration in the first three years of schooling. 

Achievement Data  
 2025 - Writing 

 

OTJ Writing Results  ‘25 MID Year 
% 

‘25 EOY Year 
% 

ALL 27.6 38.6 

 

Year Levels ‘25 MID 
% 

‘25 MID 
% 

Y1 13.0 25.0 



Pasifika 29.5 35.6 

Maori 20.6 34.0 

Boys 22.7 34.6 

Girls 32.6 43.0 

Targets for 2025: 
75% of all students will make accelerated progress and achieve AT or 
ABOVE the expected curriculum level in writing. 

Y2 25.0  34.1 

Y3 14.0  38.4 

Y4 26.3 27.3 

Y5 36.6 47.2 

 
Y6 

25.6 48.7 

Y7 38.0  

Y8 60.0  

 

Comparative Analysis of Achievement Data - Writing  
All groups have made positive progress in writing, with Pasifika learners showing the greatest improvement. While both boys and girls have made gains, 
girls continue to outperform boys. Progress for Māori learners remains limited, highlighting the need for targeted support to accelerate achievement. 

Positives 
●​ Overall improvement: Writing achievement increased by 11.0% (27.6% → 38.6%), showing schoolwide progress. 
●​ Māori learners: Significant gain of +13.4% (20.6% → 34.0%), reflecting the impact of targeted support and culturally responsive teaching. 
●​ Year-level growth:​

Y3: +24.4% (14.0 → 38.4%) – strongest improvement across the school.​
Y6: +23.1% (25.6 → 48.7%) – clear progress from focused intervention. 

●​ Gender improvement:​
 Both boys (+11.9%) and girls (+10.4%) made solid progress, showing stronger consistency in writing instruction. 

 
Concerns 

●​ Achievement still below target: Only 38.6% of students are At or Above expected level — well below the 75% goal. 
●​ Y4 progress flat: Minimal gain of +1.0% (26.3 → 27.3%), indicating a need for more consistent writing instruction at this level. 
●​ Junior writing remains low: Y1–Y2 achievement (25%–34%) shows limited progress and highlights weak foundational writing skills. 
●​ Gender gap persists: Girls continue to outperform boys by 8.4 percentage points, with boys needing greater engagement and support in writing 

stamina and detail. 



Possible next steps to improve our Literacy data: 

To build on the progress made in both Reading and Writing, and to address areas of concern, we identify the following key actions: 

●​ Strengthen early literacy foundations through continued implementation of Little Learners Love Literacy and The Code. 
●​ Provide targeted support in Years 1–3, focusing on phonics, vocabulary, and oral language to build strong reading and writing foundations. 
●​ Deepen writing instruction across all year levels, emphasising sentence structure, vocabulary, and text organisation. 
●​ Accelerate progress for Māori learners through culturally responsive teaching, inclusion of te reo Māori, and whānau partnership initiatives. 
●​ Continue teacher coaching, PLD, and data-driven inquiry to improve consistency and impact of literacy teaching practice. 
●​ Use regular moderation, data meetings, and leadership walk-throughs to monitor progress and align teaching with Te Mātaiaho. 
●​ Use 2025 data to inform the 2026 curriculum focus on deepening Structured Literacy, improving writing across the school, and embedding relational, 

evidence-informed teaching practice. 

 

Achievement Data  
2025 - Maths 

 

OTJ Maths Results  
2025 

‘25 MID Year 
% 

‘25 MID Year 
% 

ALL 31.9 48.2 

Pasifika 36.2 44.1 

Maori 19.3 41.0 

Boys 34.6 49.3 

Girls 29.2 47.1 

Targets for 2025: 
75% of all students will make accelerated progress and achieve AT or 
ABOVE the expected curriculum level in maths. 

 

Year Levels ‘25 MID Year 
% 

‘25 MID 
% 

Y1 36.0  59.7 

Y2 35.0  36.4 

Y3 27.6  43.1 

Y4 27.6 32.7 

Y5 30.0  48.1 

Y6 33.7 60.5 

Y7 22.0 35.7 

Y8 65.0 70.0 

 



Comparative Analysis of Achievement Data - Maths 

There is clear upward progress in mathematics across the school, reflecting the positive impact of Numicon and targeted PLD in Structured Numeracy. 
While most groups show improvement, overall achievement remains below the 75% target, with a continued need to accelerate progress for Māori learners 
and students in Years 3–5. 

Positives: 
Overall Improvement:​

School-wide achievement increased from 31.9% (mid-year) to 48.2% (end-of-year) - a +16.3% gain.​
This represents one of the strongest upward shifts across all core learning areas.​
 

Māori Learners:​
Significant progress from 19.3% to 41.0% (+21.7%).​
This improvement reflects the growing impact of small-group teaching, the use of concrete materials (Numicon), and teacher focus on mathematical 
language.​
 

Pasifika Learners:​
Achieved steady growth from 36.2% to 44.1% (+7.9%), maintaining achievement levels above the overall school average.​
 

Gender Achievement:​
Boys: 34.6% → 49.3% (+14.7%)​
Girls: 29.2% → 47.1% (+17.9%)​
 → Both boys and girls showed strong gains, narrowing the gender gap and signalling greater equity in maths outcomes.​
 

Year-Level Achievement:​
Y1: +23.7% (36.0 → 59.7%) — excellent growth reflecting success of early numeracy routines.​
Y6: +26.8% (33.7 → 60.5%) — significant improvement indicating strong teaching impact.​
Y8: +5.0% (65.0 → 70.0%) — steady progress maintaining high achievement levels.​
 → Notable acceleration is seen in the junior and senior ends of the school, where Structured Numeracy is most consistently embedded. 

 
Concerns: 

Achievement Still Below Target:​
While results improved by 16.3%, only 48.2% of students are currently At or Above expected levels — short of the 75% target.​
 

Mid-School Variability:​
Years 3–5 show inconsistent progress (e.g., Y4 +5.1%, Y5 +18.1%) suggesting uneven implementation of teaching strategies or gaps in number 
knowledge and place value understanding.​
 

Equity Focus Needed:​
Although Māori achievement improved by +21.7%, Māori learners remain 7.2% below Pasifika peers and 7.2% below the overall average, requiring 



continued culturally responsive teaching and targeted intervention.​
 

Conceptual Understanding:​
Despite progress in number, many students are not yet confidently applying strategies to problem-solving and reasoning tasks — an area identified 
for 2026 focus. 

●​  

Possible next steps to improve our Numeracy data: 

To build on the progress made in Maths and to address areas of concern, we identify the following key actions: 

●​ Strengthen Structured Numeracy practice through consistent use of Numicon to deepen conceptual understanding of number, place value, and 
fractions. 

●​ Target Years 3–5 for focused support, with additional small-group teaching and diagnostic assessments to address gaps in number knowledge. 
●​ Continue to build teacher capability through regular PLD, modelling, and coaching focused on mathematical reasoning, problem-solving, and 

vocabulary. 
●​ Accelerate Māori learner progress through culturally responsive contexts for maths learning, integrating real-life, hands-on problem-solving linked 

to whānau and community. 
●​ Embed data-driven teaching by using regular data meetings and classroom assessments to identify trends, monitor acceleration, and adapt 

instruction. 
●​ Strengthen mathematical language and communication across all year levels to support understanding of multi-step problems and conceptual 

thinking. 
●​ Increase learner engagement and confidence through practical, inquiry-based maths tasks and mixed-ability collaboration. 
●​ Use achievement data to inform 2026 focus areas, prioritising deeper reasoning, consistency of Structured Numeracy delivery, and equity of 

progress across all year levels. 

 



 

 

Whiti Te Rā, Rise and Shine 

 

Report on how Manurewa East School Board has given effect to Te Tiriti o Waitangi in 2025 

 

Manurewa East School Board embodies Te Tiriti o Waitangi by integrating its principles into 

policies and practices. Manurewa East, ensures equitable educational opportunities for all, 

embracing cultural diversity. This is driven through our School Charter and strategic plan. This 

involves incorporating our school values of Hauora, Whanaungatanga, Ako and Kaitiaki, Maōri 

perspectives, language, and cultural practices into the curriculum.  

 

Additionally, the board fosters partnerships with local iwi (tribes) to support Ma ̄ori students' 

success and uphold their cultural identity. This year we have partnered with our local iwi, Ngati 

Te Ata, who will provide our school lunches.  

 

Moreover, the board encourages the professional development of themselves and staff on 

Treaty principles, fostering understanding and respect.       

 

By prioritising partnership (Whanaungatanga), participation (Ako), and protection (Kaitiaki/ 

Hauora), the school board actively acknowledges and upholds Te Tiriti o Waitangi, creating an 

inclusive and empowering educational environment for all students.  

     

Mary Takatainga 

TUMUAKI / PRINCIPAL  
     



 

 

Whiti Te Rā, Rise and Shine 

 

2025 Statement of compliance with employment policy  

          

Manurewa East School upholds a steadfast commitment to compliance with all employment 

policies and regulations. We recognise the importance of adhering to legal requirements, 

ensuring fairness, equity, and respect in all aspects of employment at our school. Our 

employment practices are conducted with transparency and integrity, prioritising merit and 

qualifications, whilst prohibiting all discrimination based on factors such as race, gender, age, 

religion, or disability. Once employed, it is expected that every individual is in a work 

environment free from harassment, bullying, or intimidation. We regularly provide ongoing, 

updated resources to educate employees about their rights and responsibilities, fostering a 

culture of awareness and self accountability.  

 

We are dedicated to promoting diversity and inclusion within our workforce, recognising the 

value of differing perspectives and experiences. Our policies support equal opportunities for 

professional growth and advancement, ensuring the possibility of career progression. We 

cyclically review and update our employment policies to align with evolving legal standards and 

best practices, seeking input from employees to ensure effectiveness and relevance. Through 

upholding these principles, we strive to cultivate and sustain a workplace where all individuals 

feel valued, respected and empowered to thrive, contributing to our collective success and 

fulfillment of our school motto 'Whiti te Ra' - Rise and shine!  

     

Mary Takatainga 

TUMUAKI / PRINCIPAL  

 

 



 

 

Whiti Te Rā, Rise and Shine 

 

2025 Statement of Kiwisport funding  
     
The funds were strategically utilised to elevate our school's sports program by focusing on 

equipment and professional development. We purchased high-quality sports gear, ensuring our 

students had access to the best resources for their training and competitions. This new 

equipment has been pivotal in enhancing their performance and safety during physical 

activities.  

 

Additionally, we invested in hiring a P.E teacher for various sports disciplines such as 

basketball, rugby, and track and field. These expert coaches provided our students with 

targeted training techniques, personalised coaching, and valuable mentorship, significantly 

improving their skills and competitive edge.  

 

This comprehensive approach not only improved athletic performance but also fostered 

teamwork, discipline, and a love for sports, contributing to the overall development and well-

being of our students.  

  

Mary Takatainga 
TUMUAKI / PRINCIPAL  
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